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INTRODUCTION 

o Research origin and background

o Student well-being, module evaluations, 

& tutor as coach

o HR as key analytical framework

o Interchanging between HR & HPR
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STRUCTURE

o Introduction & aim of presentation

o SETs – what advocates & critics say

o Context of experience, participation, & objective 

knowledge

o Action research, hermeneutics, & reflective pedagogy

o Why HR and not simply quantitative and qualitative?

o Data, Participants, & Applied Analytical Framework

o Findings via HR Analytic Framework & Principles of 

Coaching in HE 

o Using SETs to Improve practice

o Questions
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AIM?

o To demonstrate how a 

hermeneutic reflection (HR) on students’ 

open-ended comments (in SETs) about 

the learning session experienced and 

lived can illuminate a tutor's 

understanding of where their 

practice/pedagogy can be better aligned 

with their teaching philosophy, using the 

example of the tutor as coach
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SETs – WHAT ADVOCATES & CRITICS SAY

Advocates

o Markers of teaching quality 
(e.g., Bemille et al., 2014)

o Can improve teaching practice 
(e.g., Boysen, 2016

o Useful for course design (Chuan & 
Heng, 2013)

o Managing & promoting high scoring 
tutors.

o Evidence tutor's effort

o “Counter-claim” to students disputing 
validity of learning session

Critics

o HE power dynamics nullify relevance 
(e.g., Esarey & Valdes, 2020; Clayson, 
2021)

o 'Empower students to shape faculty 
behaviour,’ (Stroebe (2020:276)

o Deficient evaluative tools Hornstein, 
2017)

o Inflation of grades, lowering standards, 
diluting quality (Stroebe, 2020)

o Biases, esp. against female tutors 
(Boring et al’s, 2016: 1)

o Some students are badly motivated

Way Forward

o Necessary evil (e.g., Stroebe, 2020)

o Devalue SETs but do not eliminate 

(e.g., Hornstein, 2017)

o Can be aligned with tutor 

goals (e.g., Malouf et al., 2015)

o Summative – irrelevant; value is 

as formative aid (e.g., Malouf et al., 

2015, Hornstein, 2017)
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CONTEXT OF EXPERIENCE, PARTICIPATION, & 
OBJECTIVE KNOWLEDGE

o Experience & consciousness of the objective learning 
session

o Interaction, participation, & the shared (objective) 
experience

o Knowing a stone as a stone – importance of SETs for 
self-awareness
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ACTION RESEARCH, HERMENEUTICS, & 
REFLECTIVE PEDAGOGY

Action Research

o Leads to change and the 

improvement of practice.

o Is context-specific.

o Approach is flexible; can be 

quantitative, qualitative or both

o Focus on professional 
development

o Enables theoretical problem-
solving and encourages improved 
decision-making and actions.

Hermeneutics

o Mode or principle of interpretation.

o Illuminates conditions for 

understanding, experience and knowing.

o Entails discovery or construction of 

meaning through interaction with text

o Priority is lived experience, seeing it 

lead to real action (van Manen, 1990: 

155).

o Goble & Yin (2014:1): hermeneutic 

research ‘brings to light and reflects on 

the lived meaning’ of the experience.

o Appropriate method is recommended by 

research objectives, so flexible.

Reflective Pedagogy

o Critical philosophy of action

o Eminently suitable’ for pedagogic 

contexts.' (Van Manen, 1990, in 

Gable & Yin 2014)

o Personal engagement; situated,

o 'Pedagogic thoughtfulness’ beyond 

institutional bureaucracy

o Understanding – students and 

self as tutor

o Pedagogic improvement 

via attention to students' lived 

learning experience (Freire, 1970, 

1995, in Dussell, 2019)
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WHY HR, NOT SIMPLY QUANTITATIVE AND QUALITATIVE 
ANALYSIS?

o SETs used to give quantified and objective snapshot of teaching session

o Mechanical tally of responses (cf. Malouff et al, 2015) to evidence & 

justify performance

o Discourages tutors from asking too much of students (Stroebe, 2020),

o Tutors can pass-over or gloss-over minor irregularities.

o But irregularities offer scope for SETs to improve teaching practice & 

increase ontic value of SETs.

o Intersubjectivity as ‘being with others’ (Russell, 2007:162) increases 

understanding

o Subjective consciousness validated by others we interact with.

o Use HR to reflect on that interaction

o See the Objective World as 'that world which we collectively recognize 

as having being not just for me but also for you,' (Husserl in Russell, 

2007: 163, 164)
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CHARACTERISTICS OF DATA & PARTICIPANTS
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APPLIED FRAMEWORK: HERMENEUTIC REFLECTION 
VIA AJJAWI & HIGGS (2007; IN ALSAIGH & COYNE, 2021)
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MATCHING HR FRAMEWORK TO DATA SOURCES

USING STUDENT EVALUATIONS OF TEACHING (SET) TO INFORM PEDAGOGY, Catherine Bedwei-Majdoub 11



FINDINGS VIA HR ANALYTICAL 
FRAMEWORK: IMMERSION & 
UNDERSTANDING
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FROM IMMERSION TO UNDERSTANDING

o Immersion – deep mental involvement

o Understanding – comprehension and insight

o Highlights importance of hermeneutic reflection over 

straightforward qualitative & quantitative analysis

o Emphasis on personal integration liberates the mind, 

allowing for immersion and understanding

o Tutor's consciousness of the learning session is 

enhanced

o Assessing self through students' perceptions of 

experience brings understanding into objective realm
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FINDINGS: IMMERSION & UNDERSTANDING

o Module reports (HE2-3) and SETs (HE1) - majority (96%+) agreed that 
teaching sessions were well-delivered, interesting, and appropriate.

o Considered themselves well-supported in class and through assessment 
feedback.

o Comments indicate little interest in theory. Yet students obtain higher 
grades in modules that use seminars for practicing theory application.

o Requests assignment briefings on SETs. Yet, attendance drops close to 
assessment hand-in dates when assessments are being more discussed.

o Misconceive lecture format: expect the same personalized and intimate 
interactivity as in seminars.

o Any minor incident (eg a technical problem) will appear on the SET as 
if a regular occurrence.

o Key problematic emerging from immersion: students lack a sufficiently 
robust understanding of the HE learning context and their own roles in 
it.
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FINDINGS: IMMERSION & UNDERSTANDING

o Implications of problematic:

o Gap in students' understanding suggests room for improvement in teaching 
approach.

o Favouring an enquiry-based model (Jenkins, 2015) and idea of tutor as 
coach (Catteeuw, 2013) but didactic activity not actively emancipating and 
empowering students

o Module reports (HE2-3) evidence this lack.

o Questioning of relevance of theory resulted in change of delivery from 1-hour 
theory and 2-hour seminar to 3-hr workshop interjected with short pockets 
of theory.

o Move to reassure management

o Tone of writing and word choices are apologetic & outcome is reductive

o Hermeneutic reflection gives opportunity to deeply explore what is lacking in 
teaching approach and other ways to respond to the problem

o Shouldn't tutors give students an appreciation, if not love, for theory? 
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ABSTRACTION & THEMATIC ANALYSIS
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INCORPORATING TEACHING PHILOSOPHY (COACHING) INTO 
PRACTICE THROUGH HR CODING
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LIKED BEST: HE1A STUDENTS (EMPLOYABILITY 
MODULE)
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LIKED LEAST: HE1A STUDENTS (EMPLOYABILITY
MODULE)
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LIKED BEST: STUDENTS HE1B (BUSINESS & MARKETING 
MODULE)
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LIKED LEAST: STUDENTS HE1B (BUSINESS & MARKETING 
MODULE)
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ABSTRACTION OF THEMES VIA HR CODES & UK
PROFESSIONAL FRAMEWORK
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SYNTHESIS & ILLUMINATION 
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SYSTEMIZING THE HR CODES & THEIR IMPLICATIONS FOR 
TEACHING PRACTICE
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SYSTEMISING THE HR CODES & THEIR IMPLICATIONS FOR TEACHING PRACTICE
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SYNTHESIS & ILLUMINATION: THE EXAMPLE OF GROUP WORK

o Students making 'inappropriate' comments about other students' work – accurate but poorly delivered

o Poor delivery was addressed but comments on work subtly reiterated

o Gomes (2012 in Akkerman, 2017:33): explore meaning of the moment, look for the ‘person behind the learner,’

and not on their grades

o Meister & Willyerd (2010 in McCarthy, 2013): millennials require continuous feedback, are needy, tend to

overestimate own performance, can rarely self-assess

o HR codes: communicate & reiterate learning outcomes to encourage students’ self-discovery, increase interest

in learning & sense of personal responsibility, coaching on how to anticipate & respond to criticism

o Also on how to deliver feedback, how to learn, & how to recognise learning opportunities

o Catteeuw (2013): tutors reconceived as learning facilitators

o Incorporate activities that ask students to self-reflect and to be empathetic (Catteiuw, 2013; Richardson,

2015, in Akkerman, 2017).

o The moment itself teaches only when students develop the habit of asking what they can learn from it

o The tutor-coach leads students to the learning moment
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INTEGRATION & CONCLUSIONS
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INTEGRATION & CONCLUSIONS

o Aim: ‘to demonstrate how a hermeneutic reflection on students’ responses to open-ended

questions on the SETs can be used to illuminate and improve teaching practice?’

o Response: immerse in SETs (via MRs and past SETs) to improve understanding of key

problematic in teaching practice; obtain an objective and accepted definition of that

problematic; use that definition to code the text; apply the codes to identify areas for real

improvement.

o Move towards teaching practice that learns from students’ lived experiences

o HR coding helps to prioritize & self-evaluate in line with teaching philosophy

o SETs are not always effective measures of teaching quality but are efficient formative

tools

o HR illuminates and facilitates self-evaluation in line with chosen teaching philosophy and

pedagogy aspired to
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THANK YOU & 
QUESTIONS?
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