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[bookmark: _Toc172032078]Rationale and Aims

This handbook is for both student teachers and General Mentors and details all information regarding the school experience placements. It should be read alongside other handbooks such as the Programme handbook, the General Mentor handbook and the Assessment handbook. The three school experience placements form part of the school experience module which contributes towards the PGCE with QTS qualification.  The module is concerned with student teachers developing a broader understanding of the role of the teacher (including the professional responsibilities and duties) as well as a practical introduction to the planning, teaching and assessment cycle.
 
The module aims to provide opportunities for student teachers to:
· meet the staged expectations set out in the course documentation; 
· establish their professional skills/ attributes and fulfil wider professional responsibilities; 
· engage critically with their own continuing professional development as teachers and learners; 
· develop understanding and apply theories, methods and strategies to their own practice during school experience and demonstrate the ability to reflect on outcomes; 
· begin to develop knowledge and skills in learning, teaching and assessment within the appropriate curriculum and begin to take some responsibility for doing so in consultation with the class teacher; 
· apply subject specific pedagogies to practice. 

The school experience (SE) modules (SE1,2 and 3) supplement the following 2 modules that are untaken at university 
· The Developing Professional 
· Learning and Teaching in the Curriculum/Subject Studies

The SE module also provides further opportunities to critically engage in theories and related practices involved in learning and teaching as well as developing curriculum knowledge and pedagogical skills relevant to the chosen age range. 

All modules reflect the current ITTECF Framework.
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All student teachers at York St John University follow an ambitious and contemporary curriculum so they develop into strong, adaptable, knowledgeable and reflective Early Career Teachers.  The YSJ Initial Teacher Education curriculum is underpinned by the DfE ITTECF and provides them with a wide range of contexts, settings and research.
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Below is an overview of the University sessions throughout the year so that General Mentors understand the progression of knowledge and can better support student teacher expectations. 











Professional programme overview 24/25 

	Date (wb) 
	 
	Topic/theme 
 

	02 September 2024 
	2-week programme in YSJ (2 days out in school/alliance Wednesdays)  
Friday 13/9/ITAP 

	09 September 2024 
	

	16 September 2024 
	YSJ ITAP 
	Routines and transitions – Wednesday YSJ (9-5pm), 4 days in school (Thurs, Fri, Mon and Tues) 

	23 September 2024 
	Subject Day YSJ 
9-5pm 
	Historical context, NC, KS1,2,3 and 4.  

	30 September 2024 
	YSJ 1-4.30pm 
	Introduction to assessment and feedback 
Emotional climate for learning 

	07 October 2024 
	YSJ 1-4.30pm 
	Revisiting reflections and observations 
Introduction to inclusive practice 

	14 October 2024 
	YSJ 1-4.30pm 
	Construction of policy 
Revisiting assignment 1 

	22 October 2024 
	YSJ 1-4.30pm 
	SE 1 updates and ITAP sequencing 
Developing inclusive practice 

	28 October 2024 
	IS 
	 

	04 November 2024 
	UC ITAP 
	Sequencing (9-5pm) 

	11 November 2024 
	Subject Day YSJ 
9-5pm 
	Focus – planning and pedagogy 

	18 November 2024 
	YSJ 1-4.30pm 
	Questioning 
Assignment 1 - criticality 

	25 November 2024 
	YSJ 1-4.30pm 
	Literacy across the curriculum 
Numeracy across the curriculum 

	02 December 2024 
	YSJ 1-4.30pm 
	Introduction to PSHE 
Phonics and reading 

	09 December 2024 
	YSJ 1-4.30pm 
	Reviewing SE1 and looking ahead to SE2 
Careers – job applications and personal statements 

	16 December 2024 
	YSJ 1-4.30pm 
	ITAP vocabulary instruction  
Review of the term/surveys 

	23 December 2024 
	H 
	 

	30 December 2024 
	H 
	 

	06 January 2025 
	UC ITAP 
	Monday – Inclusion Conference, Tuesday- school (alternative) 
Wed -Vocabulary instruction day, Thurs/Fri - school 

	13 January 2025 
	Subject Day 
Subject Day YSJ 
9-5pm 
	Focus – Assessment and examination content 

	20 January 2025 
	YSJ 1-4.30pm 
	SE2 check in/updates 
Educational policy and research (assignment 2) 

	27 January 2025 
	YSJ 1-4.30pm 
	Interviews 

	03 February 2025 
	YSJ 1-4.30pm 
	Assignment 2 guidance 
Modelling of research assignment policy and practice 

	10 February 2025 
	YSJ 1-4.30pm 
	Engagement strategies 
Revisiting well-being and workload 

	10 February 2025 
 
	Subject Day 
Subject Day YSJ 
9-5pm 
	Focus - Curriculum 

	17 February 2025 
	IS 
	 

	24 February 2025 
	YSJ 1-4.30pm 
 
	Reconstructing the curriculum (online) 

	03 March 2025 
	YSJ 1-4.30pm 
	Cross-curricular learning day – York Minster visit 

	10 March 2025 
	YSJ 1-4.30pm 
	Review of SE2 and looking ahead to SE3 
Lesson plan proformas 

	17 March 2025 
	UC ITAP 
	Verbal feedback (9-5pm) 

	24 March 2025 
	Subject Day 
Subject Day YSJ 
9-5pm 
	Focus - Consolidation 

	31 March 2025 
	YSJ 1-4.30pm 
	Taking your questioning further 
Assignment 2 - presentation 

	07 April 2025 
	H 
	 

	14 April 2025 
	H 
	 

	21 April 2025 
	YSJ 1-4.30pm 
	SEND and supporting assessment (online) 
EHCP’s (online) 

	28 April 2025 
	YSJ 1-4.30pm 
	Progress review meetings 
Checking for understanding 

	05 May 2025 
	YSJ 1-4.30pm 
	Visual tools for thinking 
Engagement strategies 

	19 May 2025 
	SE3 
	 

	20 May 2025 
	SE3 
	 

	26 May 2025 
	IS 
	 

	02 June 2025 
	SE3 
	 

	09 June 2025 
	SE3 
	 

	16 June 2025 
	SE3 
	 

	23 June 2025 
	SE3 
	 

	30 June 2025 
	Enrichment Monday-Wednesday, YSJ Thursday and Friday 9-5pm 

	7 July 2025
	
	Transition Week 




 
The above sessions are also supplemented by Lead Partner sessions that take place on a Wednesday morning – available upon request and of course CPD undertaken within the school setting.

 The full professional programme begins over the page and highlights the ITTECF links as well as supporting research.
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School Experience dates
School Experience 1 – 11th September to 20th December
School Experience 2 – 9th January to 14th March
School Experience 3 – 17th March to 27th June

School Experience 1
	Placement Dates
School Experience 1
13 weeks



*See separate ITAP handbooks and briefing
	SE1 11th September to 20th December 
First day in placement school – Wednesday 11th September (Induction Day)
ITAP - Routines and transitions*– 13-20th Sept
ITAP School activities – 16/17/19/20th Sept
ITAP – Sequencing* 6-12th November
ITAP school activities – 7/8/11/12th November
SE1 block – 23rd September – 20th December
Half term – WB 28th October (independent study)

	Planning checked by mentor

	All lessons/part of lessons taught will be require a fully completed lesson plan submitting to the host teacher 48 hours before the lesson. This enables the host teacher to review and comment prior to teaching.  
All lesson plans should be completed on the YSJ lesson plan proforma  

	Medium Term Plans
	The school’s existing medium-term plans and schemes of work should be used as a basis, but may be annotated and enhanced as appropriate. 

	Key documentation to be in place prior to starting placement such as teaching groups, pupil data, assessment information, seating plans, schemes of work, resources etc.

	Interim Report
	Reported via PebblePad by 6th November

	SE1 Final Report
	Reported via Pebblepad by 18th December

	Quality assurance
	Contact will be made from the Lead Mentor during the week beginning 23rd September. A short 30min online meeting will take place as a check in at the start of the placement between the General Mentor, student teacher and Lead Mentor. The Lead Mentor will then visit the school and carry out a joint lesson appraisal and feedback with the General Mentor week beginning 18th November (2hours).

	Placement Information 
	The SE1 Placement
Observe teachers and pupils; including experienced teachers within the department and across the school if possible.
Be attached to a form group and take on an active role
Be involved in break/lunch duties
Get involved in wider aspects of school life, e.g. sports clubs/extra- curricular clubs/ parent consultations.
Attend staff meetings (and training days) unless school staff deem the content inappropriate.
Work on school-based tasks provided by your alliance and university (compulsory school-based tasks and option subject tasks)
Build up to 10 hours of teaching per week by the end of SE1.

	Files
	Electronic folders should be organised to show:
Planning Folder
· Contextual information to support planning, e.g., groups/class list/class profile
· Long term and medium-term plans
· Timetable 
· weekly planning overviews
· Lesson planning and resources

Assessment Folder
· Overviews of pupils’ prior learning
· Useful assessment data to support planning
· Examples of pupils' learning from taught lessons
· Class/group trackers

Online PebblePad Portfolio – used to record lesson observations, student teacher reflections (one 500-word reflection at the beginning of the programme and another at the end of SE1), weekly mentor progression meetings, upload lesson appraisals, upload target setting evidence.

	Teaching Commitment 
	Week 1 – ITAP Routines and transitions – complete school tasks
Week 2 – Observations
Week 3 – observations and team teaching/starters/plenaries
Week 4 – approx. 2 full lessons
Week 5 – 3 lessons (3 hours)
Week 6 – 5 lessons (5 hours)
Week 7 – Half term
Week 8 - ITAP Sequencing
Week 9 to 13 – build to 10 hours teaching (10 lessons) per week. 

	Weekly Progression Meeting (1hour)
	This should be a weekly opportunity to meet with the General Mentor to monitor progress, discuss targets, engagement with the School Experience Formative Continuum and strategies to address these. These will then be reviewed following the next appraisal. Host teachers would also be welcome to carry out informal, formative appraisals which may contribute to discussions at the meeting. Completed on Pebblepad. 




School Experience 2
	Placement Dates
School Experience 
10 weeks



*See separate ITAP handbooks and briefing
	SE2 9th January to 14th March, 2025
Transition day – 19th or 20th December (opportunity to visit SE school)
ITAP – Vocabulary Instruction 6-14th January*
6th January – Inclusion conference YSJ
7th January – EAL alliance focus alternative school visit
8th January – YSJ Vocabulary Instruction
ITAP school placement activities - 9/10/13/14th January
16th January to 14th March placement
Half term – WB 17th or 24th February (independent study)

	Planning checked by mentor

	All lessons/part of lessons taught will require a fully completed lesson plan submitting to the host teacher 48 hours before the lesson. This enables the host teacher to review and comment prior to teaching.  
All lesson plans should be completed on the YSJ lesson plan proforma  

	Medium Term Plans
	The school’s existing medium-term plans and schemes of work should be used as a basis, but may be annotated and enhanced as appropriate. 

	Key documentation to be in place prior to starting placement such as teaching groups, pupil data, assessment information, seating plans, schemes of work, resources etc.

	Interim Report
	Reported via PebblePad by 12th February

	SE1 Final Report
	Reported via Pebblepad by 12th March

	Quality assurance
	Contact will be made from the Lead Mentor during the week beginning 20th February. A short 30min online meeting will take place as a check in at the start of the placement. The Lead Mentor will only visit the school to carry out a joint lesson appraisal with the General Mentor if the Mentor has not had a QA visit during SE1. If a joint appraisal is needed this will take place week beginning 27th February. 

	Placement Information 
	The SE2 Placement
Observe teachers and pupils; including experienced teachers within the department and across the school if possible.
Be attached to a form group and take an active role
Be involved with break/lunch duties
Get involved in wider aspects of school life, e.g. sports clubs/extra-curricular clubs/parent consultations.
Attend staff meetings (and training days) unless school staff deem the content inappropriate.
Work on school-based tasks provided by your alliance and university (compulsory school-based tasks and optional subject tasks)
Build to 13 hours of teaching per week before the end of the placement
SE 1 finished with 10 hours of teaching

	Files
	Electronic folders should be organised to show:
Planning Folder
· Contextual information to support planning, e.g., groups/class list/class profile
· Long term and medium-term plans
· Timetable 
· weekly planning overviews
· Lesson planning and resources

Assessment Folder
· Overviews of pupils’ prior learning
· Useful assessment data to support planning
· Examples of pupils' learning from taught lessons
· Class/group trackers

Online PebblePad Portfolio – used to record lesson observations, student teacher reflections (one 500-word reflection at the beginning of the programme and another at the end of SE2), weekly mentor progression meetings, upload lesson appraisals, upload target setting evidence.

	Teaching Commitment 
	Week 1 – ITAP Vocabulary Instruction (school based tasks)
Week 2 – Observations/team teaching in new school setting plus 3 lessons of teaching (3 hours)
Week 3 – 6 lessons per week (6hours)
Week 4 – 8 lessons per week (8 hours)
Week 5- 10 lessons per week (10 hours) 
Week 6- 10 lessons per week (10 hours)
Week 7- Half term (Independant work)
Week 8- 12 lessons per week (12 hours)
Week 9 - 13 lessons per week (13 hours) 
Week 10- 13 lessons per week (13 hours)


	Weekly Progression Meeting (1hour)
	This should be a weekly opportunity to meet with the General Mentor to monitor progress, discuss targets, engagement with the School Experience Formative Continuum and strategies to address these. These will then be reviewed following the next appraisal. Host teachers would also be welcome to carry out informal, formative appraisals which may contribute to discussions at the meeting. Completed on Pebblepad.



School Experience 3
	Placement Dates
School Experience 3
15 weeks



*See separate ITAP handbooks and briefing
	SE3 17th March to 27th June
NB – SE3 is returning to SE1 school except White Rose Lead Partner who will stay at SE2 school.
First day in placement school – Monday 17th March
ITAP – Verbal Feedback*
ITAP School activities – 20/21/124/25th March
SE3 block – 17th March to 27th June
Easter Holiday – w/b 7th and 14th or 14th and 21st April, 2025 (area dependant)
Half term – W/b 26th May

	Planning checked by mentor

	All lessons/part of lessons taught will be require a fully completed lesson plan submitting to the host teacher 48 hours before the lesson. This enables the host teacher to review and comment prior to teaching.  
All lesson plans should be completed on the YSJ lesson plan proforma until Easter when alternative proformas may be used if in agreement with general mentor  

	Medium Term Plans
	The school’s existing medium-term plans and schemes of work should be used as a basis, but may be annotated and enhanced as appropriate. 

	Key documentation to be in place prior to starting placement such as teaching groups, pupil data, assessment information, seating plans, schemes of work, resouces etc.

	Interim Report
	Reported via PebblePad by 7th May

	SE1 Final Report
	Reported via Pebblepad by 25th June

	Quality assurance
	Contact will be made from the Lead Mentor during the week beginning 24th March. A short 30min online meeting will take place as a check in at the start of the placement. Towards the end of SE3 the Lead Mentor will return to school to complete the Progress Review meeting with the student teacher and General Mentor (1hour).

	Placement Information 
	The SE3 Placement
Observe teachers and pupils; including experienced teachers within the department and across the school if possible.
Lead a form group 
Be involved break/lunch duties
Get involved in wider aspects of school life, e.g. sports clubs/extra-curricular clubs/parent consultations.
Attend staff meetings (and training days) unless school staff deem the content inappropriate.
Work on school-based tasks provided by your alliance and university (compulsory school-based tasks and optional subject tasks)
Build up to 16 hours of teaching per week sustained for 4 weeks

	Files
	Electronic folders should be organised to show:
Planning Folder
· Contextual information to support planning, e.g., groups/class list/class profile
· Long term and medium-term plans
· Timetable 
· weekly planning overviews
· Lesson planning and resources

Assessment Folder
· Overviews of pupils’ prior learning
· Useful assessment data to support planning
· Examples of pupils' learning from taught lessons
· Class/group trackers

	Teaching Commitment 
	Week 1 – ITAP – Verbal feedback
Week 2 – ITAP teaching activities plus 5 or 6 lessons of teaching (5/6hours)
Week 3 – 10 lessons (10 hours)
Week 4 – Easter Break
Week 5 – Easter Break
Week 6 – 11 lessons (11 hours)
Week 7 – 12 lessons (12 hours)
Week 8 – 13 lessons (13 hours)
Week 9 – 14 lessons (14 hours)
Week 10 – 15 lessons (15 hours)
Week 11 – Half term Break
Week 12 – 16 lessons (16 hours)
Week 13 – 16 lessons (16 hours)
Week 14 – 16 lessons (16 hours)
Week 15 – 16 lessons (16 hours)

	Weekly Progression Meeting (1hour)
	This should be a weekly opportunity to meet with the General Mentor to monitor progress, discuss targets, engagement with the School Experience Formative Continuum and strategies to address these. These will then be reviewed following the next appraisal. Host teachers would also be welcome to carry out informal, formative appraisals which may contribute to discussions at the meeting. Completed on Pebblepad.
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The calendar below outlines the agreed dates for your programme, including university teaching sessions delivered by cohort tutors. There are three assessed placements where you will be formally observed and assessed by your general mentor.  The school-centred programme is designed to immerse you in the school setting and therefore you should ensure you make the most of the time available to you. Your programme starts on WB 2nd September 2024 and ends on 4th July 2025 followed by an additional transition week which allow some time for you to visit your ECT school once your first position has been obtained.

Your lead partner will advise you of Wednesday morning training times and venue. We request that you do not book holidays immediately after your completion date as there may be a need to extend your programme due to illness or concerns about you meeting the expected standard. 

	UC 
	University training in York 

	SE1 
	School Experience 1 

	SE2 
	School Experience 2 

	SE3 
	School Experience 3 

	ITAP 
	Intensive Training & Practice  

	 
	Subject Days 

	IS 
	Independent study time  

	H 
	Holiday 
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	Date (wb) 
	Mon 
	Tues 
	Wed 
	Thurs 
	Fri 
	Reminders 

	02 September 2024 
	UC 
	UC 
	Alliance 
	UC 
	UC 
	5/9/24 – mentor training SE1 & ITAP 1 

	09 September 2024 
	UC 
	UC 
	SE1 
	UC 
	UC ITAP 
	 

	16 September 2024 
	ITAP 
	ITAP 
	UC ITAP 
	ITAP 
	ITAP 
	SBT - behaviour 

	23 September 2024 
	SE1 
	SE1 
	Subject Day 
	SE1 
	SE1 
	SE1 link tutor check 

	30 September 2024 
	SE1 
	SE1 
	Alliance/UC 
	SE1 
	SE1 
	 

	07 October 2024 
	SE1 
	SE1 
	Alliance/UC 
	SE1 
	SE1 
	SBT – Pedagogy 

	14 October 2024 
	SE1 
	SE1 
	Alliance/UC 
	SE1 
	SE1 
	 

	22 October 2024 
	SE1 
	SE1 
	Alliance/UC 
	SE1 
	SE1 
	SBT –Profess. behaviours 
26/9/24 ITAP 2 briefing 

	28 October 2024 
	IS 
	IS 
	IS 
	IS 
	IS 
	 

	04 November 2024 
	SE1 
	SE1 
	UC ITAP 
	ITAP 
	ITAP 
	Interim report due 

	11 November 2024 
	ITAP 
	ITAP 
	Subject Day 
	SE1 
	SE1 
	SBT - Curriculum 

	18 November 2024 
	SE1 
	SE1 
	Alliance/UC 
	SE1 
	SE1 
	SE1 link tutor QA visit 

	25 November 2024 
	SE1 
	SE1 
	Alliance/UC 
	SE1 
	SE1 
	 

	02 December 2024 
	SE1 
	SE1 
	Alliance/UC 
	SE1 
	SE1 
	SBT - Assessment 

	09 December 2024 
	SE1 
	SE1 
	Alliance/UC 
	SE1 
	SE1 
	 

	16 December 2024 
	SE1 
	SE1 
	Alliance/UC 
	SE1/SE2 
	SE1/SE2 
	Final report due 
18/12/24 SE2 & ITAP 3 briefing 

	23 December 2024 
	H 
	H 
	H 
	H 
	H 
	 

	30 December 2024 
	H 
	H 
	H 
	H 
	H 
	 

	06 January 2025 
	 ITAP conf 
	EAL day (alliance) 
	UC ITAP 
	ITAP 
	ITAP 
	Assignment 1 due 6/1/25 
 

	13 January 2025 
	ITAP 
	ITAP 
	Subject Day 
	SE2 
	SE2 
	 

	20 January 2025 
	SE2 
	SE2 
	Alliance/UC 
	SE2 
	SE2 
	SE2 link tutor check 

	27 January 2025 
	SE2 
	SE2 
	Alliance/UC 
	SE2 
	SE2 
	SBT – behaviour 
SE2 link tutor QA visit 

	03 February 2025 
	SE2 
	SE2 
	Alliance/UC 
	SE2 
	SE2 
	SBT- Pedagogy 
 

	10 February 2025 
	SE2 
	SE2 
	Subject Day 
	SE2 
	SE2 
	SBT – Proff behaviours 
Interim report due 

	17 February 2025 HT 
	IS 
	IS 
	IS 
	IS 
	IS 
	 

	24 February 2025 
	SE2 
	SE2 
	Alliance/UC 
	SE2 
	SE2 
	SBT – Curriculum 

	03 March 2025 
	SE2 
	SE2 
	Alliance/UC 
	SE2 
	SE2 
	SBT - assessment 

	10 March 2025 
	SE2 
	SE2 
	Alliance/UC 
	SE2 
	SE2 
	Final report due 
12/3/25 SE3 briefing and ITAP 4 

	17 March 2025 
	SE3 
	SE3 
	UC ITAP 
	ITAP 
	ITAP 
	SBT - assessment 

	24 March 2025 
	ITAP 
	ITAP 
	Subject Day 
	SE3 
	SE3 
	SE3 link tutor check 

	31 March 2025 
	SE3 
	SE3 
	Alliance/UC 
	SE3 
	SE3 
	 

	07 April 2025 
	H 
	H 
	H 
	H 
	H 
	 

	14 April 2025 
	H 
	H 
	H 
	H 
	H 
	 

	21 April 2025 
	H 
	SE3 
	Alliance/UC 
	SE3 
	SE3 
	 

	28 April 2025 
	SE3 
	SE3 
	Alliance/UC 
	SE3 
	SE3 
	Assignment 2 due 28/4/25 
SBT - Behaviour 

	05 May 2025 
	H 
	SE3 
	Alliance/UC 
	SE3 
	SE3 
	Interim report due 

	19 May 2025 
	SE3 
	SE3 
	SE3 
	SE3 
	SE3 
	SBT - Pedagogy 

	20 May 2025 
	SE3 
	SE3 
	SE3 
	SE3 
	SE3 
	SE3 link tutor progress review 

	26 May 2025 
	H 
	IS 
	IS 
	IS 
	IS 
	 

	02 June 2025 
	SE3 
	SE3 
	SE3 
	SE3 
	SE3 
	SBT – Proff behaviours 

	09 June 2025 
	SE3 
	SE3 
	SE3 
	SE3 
	SE3 
	 

	16 June 2025 
	SE3 
	SE3 
	SE3 
	SE3 
	SE3 
	SBT - curriculum 

	23 June 2025 
	SE3 
	SE3 
	SE3 
	SE3 
	SE3 
	Final report due 
25/6/25 

	30 June 2025 
	Enrichment 
 
	Enrichment 
 
	Enrichment 
 
	UC 
	UC 
	Confirmation meeting 

	07 July 2025 
	Transition week  
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	Date (wb) 
	Mon 
	Tues 
	Wed 
	Thurs 
	Fri 
	

	02 September 2024 
	UC 
	UC 
	Alliance 
	UC 
	UC 
	Induction week

	09 September 2024 
	UC 
	UC 
	SE1 
	UC 
	UC ITAP 
	Induction week

	16 September 2024 
	ITAP 
	ITAP 
	UC ITAP 
	ITAP 
	ITAP 
	ITAP - routines & transitions

	23 September 2024 
	SE1 
	SE1 
	Subject Day 
	SE1 
	SE1 
	Observations/
Starters/plenaries/
Group tasks

	30 September 2024 
	SE1 
	SE1 
	Alliance/UC 
	SE1 
	SE1 
	

	07 October 2024 
	SE1 
	SE1 
	Alliance/UC 
	SE1 
	SE1 
	

	14 October 2024 
	SE1 
	SE1 
	Alliance/UC 
	SE1 
	SE1 
	Approx. 3 lessons 

	22 October 2024 
	SE1 
	SE1 
	Alliance/UC 
	SE1 
	SE1 
	Approx. 5 lessons

	28 October 2024 
	IS 
	IS 
	IS 
	IS 
	IS 
	

	04 November 2024 
	SE1 
	SE1 
	UC ITAP 
	ITAP 
	ITAP 
	ITAP- sequencing learning

	11 November 2024 
	ITAP 
	ITAP 
	Subject Day 
	SE1 
	SE1 
	
Gradual build up to 50% (approx. 10 lessons per week

	18 November 2024 
	SE1 
	SE1 
	Alliance/UC 
	SE1 
	SE1 
	

	25 November 2024 
	SE1 
	SE1 
	Alliance/UC 
	SE1 
	SE1 
	

	02 December 2024 
	SE1 
	SE1 
	Alliance/UC 
	SE1 
	SE1 
	

	09 December 2024 
	SE1 
	SE1 
	Alliance/UC 
	SE1 
	SE1 
	

	16 December 2024 
	SE1 
	SE1 
	Alliance/UC 
	SE1/SE2 
	SE1/SE2 
	Visit to SE2 school

	23 December 2024 
	H 
	H 
	H 
	H 
	H 
	

	30 December 2024 
	H 
	H 
	H 
	H 
	H 
	

	06 January 2025 
	 ITAP conf 
	EAL day (alliance) 
	UC ITAP 
	ITAP 
	ITAP 
	ITAP – Vocabulary instruction

	13 January 2025 
	ITAP 
	ITAP 
	Subject Day 
	SE2 
	SE2 
	
Gradual build up to 50% (approx. 10 lessons per week)

	20 January 2025 
	SE2 
	SE2 
	Alliance/UC 
	SE2 
	SE2 
	

	27 January 2025 
	SE2 
	SE2 
	Alliance/UC 
	SE2 
	SE2 
	

	03 February 2025 
	SE2 
	SE2 
	Alliance/UC 
	SE2 
	SE2 
	

	10 February 2025 
	SE2 
	SE2 
	Subject Day 
	SE2 
	SE2 
	

	17 February 2025 HT 
	IS 
	IS 
	IS 
	IS 
	IS 
	

	24 February 2025 
	SE2 
	SE2 
	Alliance/UC 
	SE2 
	SE2 
	Gradual build up to 60% (approx. 13 lessons per week)

	03 March 2025 
	SE2 
	SE2 
	Alliance/UC 
	SE2 
	SE2 
	

	10 March 2025 
	SE2 
	SE2 
	Alliance/UC 
	SE2 
	SE2 
	

	17 March 2025 
	SE3 
	SE3 
	UC ITAP 
	ITAP 
	ITAP 
	ITAP – Verbal Feedback

	24 March 2025 
	ITAP 
	ITAP 
	Subject Day 
	SE3 
	SE3 
	Gradual build up to 50%
(approx. 10 lessons per week)

	31 March 2025 
	SE3 
	SE3 
	Alliance/UC 
	SE3 
	SE3 
	

	07 April 2025 
	H 
	H 
	H 
	H 
	H 
	

	14 April 2025 
	H 
	H 
	H 
	H 
	H 
	

	21 April 2025 
	H 
	SE3 
	Alliance/UC 
	SE3 
	SE3 
	
Gradual build up to 60% (approx. 13 lessons)

	28 April 2025 
	SE3 
	SE3 
	Alliance/UC 
	SE3 
	SE3 
	

	05 May 2025 
	H 
	SE3 
	Alliance/UC 
	SE3 
	SE3 
	

	19 May 2025 
	SE3 
	SE3 
	SE3 
	SE3 
	SE3 
	Gradual build up to 75-80% (approx. 16 lessons)

	20 May 2025 
	SE3 
	SE3 
	SE3 
	SE3 
	SE3 
	

	26 May 2025 
	H 
	IS 
	IS 
	IS 
	IS 
	

	02 June 2025 
	SE3 
	SE3 
	SE3 
	SE3 
	SE3 
	
Sustained 75-80%
(approx. 16 lessons)

	09 June 2025 
	SE3 
	SE3 
	SE3 
	SE3 
	SE3 
	

	16 June 2025 
	SE3 
	SE3 
	SE3 
	SE3 
	SE3 
	

	23 June 2025 
	SE3 
	SE3 
	SE3 
	SE3 
	SE3 
	

	30 June 2025 
	Enrichment 
 
	Enrichment 
 
	Enrichment 
 
	UC 
	UC 
	

	07 July 2025 
	Transition week  
	




















[bookmark: _Toc172032083]Staged expectations for teaching – further detail  
 
The PGCE programme is structured in phases (Introductory (SE1), Developmental (SE2), Consolidation (SE3)) and within each phase, student teachers are expected to reflect upon their learning and make effective links to curriculum and pedagogy through relating theory to practice.  There is also an enrichment/transition phase to further support development and transition to your first teaching post. 

	Term 1 of PGCE 
	PGCE Introduction and Development Phase 
SE1 
	A steady increase in timetable to 50%* by the end of Term 1 
Refer to SE1 section on the School Experience Formative Assessment Continuum for the staged expectations for this period of the training 

	Term 2 of PGCE 
	Development Phase 
SE2 
	A steady increase in timetable depending on student teacher progression. 
Refer to SE2 section on the School Experience Formative Assessment Continuum for the staged expectations for this period of the training  

	By the end of Term 3 of PGCE 
	Development and Consolidation Phase 
SE3 
	A steady increase in timetable to reach 75-80% by the consolidation phase following the Easter break. 
In the final few weeks of term three, student teachers will have consolidated their knowledge, understanding and skills and will move towards the transition phase.  The central criterion for success at the end of term three will be that of competence at which point the student teacher will have acquired essential classroom skills, be able to cope with the normal pupil responses and have a conscious awareness of how specific units of learning contribute to the curriculum experience of pupils both at Key Stages 3 and 4 and for young people continuing their full-time education beyond the age of sixteen 
 
Refer to SE3/Beyond SE3 section on the School Experience Formative Assessment Continuum for the staged expectations for this period of the training 

	ECT (Early Career Teacher)

	Transition to full time teaching 
	Early Career Framework 
Continuing support and professional development for two years following qualification. 


 
*50% of a full-time teacher’s timetable.




During the autumn and spring term student teachers will take on increasing responsibility for whole class teaching and by the consolidation phase of their training should be consistently teaching approx. 75-80% timetable.  
 
The programme is designed to enable student teachers to progress from the structured observation stage into teaching relatively quickly.  Opportunities for sustained work with individual pupils and small groups of pupils will be particularly valuable in increasing your awareness and understanding of how pupils learn.  Teaching in such situations will also provide you with opportunities to practice questioning, diagnosis and explanation. These activities provide a good introduction to organising, motivating and managing pupils in anticipation for the subsequent stages of team teaching and eventual progression to taking on responsibility for teaching a whole class.   
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[bookmark: _Toc172032084]Detailed Expectations for first week of placement
	This guidance is to ensure that student teachers are able to meet the expectations for this school experience outlined in the School Experience Formative Continuum. There will be times when dates need to be flexible in order to fit around the organisation of the school and its resources.

	First week on placement – SE1 and SE2

	Role of Student Teacher
	Role of General Mentor (Class Teacher)

	During your first week within school please ensure the following is done:
· become familiar with the school, its policies, procedures and available resources.
· complete the health and safety placement checklist so you are familiar with processes such as fire alarms, absence, toilet location etc.
· complete all ITAP activities as directed in the ITAP handbook
· Use any additional time to observe the class teacher and other experienced teachers; make notes on how they promote a purposeful atmosphere and positive behaviour, organise the lesson and meet the needs of different pupils.
· begin to know the pupils you will be teaching in terms of their abilities and make notes on behaviour and learning so that lessons can be matched appropriately to their needs.
· have opportunities to teach/lead whole classes or smaller groups in order to identify strengths and areas to develop in your teaching; (for example: starter task, register)
· gather necessary information for the planning of lessons
· Write an initial 500-word reflection that illustrates your starting point and level of confidence. Record this on Pebblepad. 
	During your first week within school please ensure the following is done:
· share essential school policies/routines with the student teacher 

· complete the health and safety placement checklist so you are familiar with processes such as fire alarms, absence, toilet location etc.

· Be familiar with the ITAP content and school tasks the student teacher needs to complete within the first week

· ensure time is allocated to allow the student teacher to observe experienced staff

· support the student teacher by sharing essential assessment information/data relating to specific needs

· timetable opportunities for the student teacher to begin to take responsibility for whole class/small group activities. 

· Draft and share timetable for student teacher of the lessons they will be taking over

· to ensure that relevant MTP/schemes of work are shared with the student teacher to enable adaptations to be made in time. 

· review and discuss the student teacher’s reflection during weekly progress meetings. 

	Weekly tasks for the remainder of the placement – student teacher

	Throughout the school experience, the student teacher should:
· Reflect on your practice and complete school-based tasks (SBTs) using the progression meeting template on Pebblepad  
· Be attached to a form group and take on an active role
· Submit all lesson plans 48 hours before teaching to the host teacher for checking, allowing time for feedback
· Ensure all lessons are planned on the YSJ proforma
· Prepare resources/worksheets as necessary for teaching
· Discuss with the mentor the university sessions undertaken
· Update the SE formative assessment continuum 
· Ensure all planning and records of pupil’s assessment are in line with the school policy and recorded appropriately
· Get involved in the wider life of the school, such as helping with extra-curricular clubs, attending parent evenings, assemblies, staff meetings

Pebblepad documentation check list:
· Weekly lesson appraisal template added in advance
· Weekly progression meeting template added and reflections completed prior to meeting mentor (part1)
· Complete school-based tasks as directed and reflect
· Upload evidence towards targets to the weekly progression meeting weekly
· Interim and final reports completed by mentor by deadline
· Complete 500-word student teacher reflection uploaded at beginning of SE1 and SE2 and at the end of SE3
· Update school experience formative assessment continuum used formatively to set targets and highlighted when SE expectations have been met



	Weekly tasks for the remainder of the placement – General Mentor

	Throughout the school experience, the General Mentor should:
· Schedule weekly progress review meetings
· Support completion of the ITAP school-based activities
· Follow the incremental teaching hours as directed above to ensure the student teachers meets the required expectation
· Produce a timetable so the student teacher is aware of lessons teaching
· Provide access to schemes of work, medium term plans, resources etc to support planning
· Ensure the student teacher is attached to a form group and takes on an active role
· Remind the student teacher that all lesson plans need to be submitted 48 hours before teaching to the host teacher for checking to allow time for feedback
· Check through lesson plans on the YSJ proforma
· Ask the student teacher about their university sessions undertaken so they can continuously make connections between theory and practice
· Review the SE formative assessment continuum 
· Ensure all planning and records of pupil’s assessment are in line with the school policy and recorded appropriately
· Complete interim and final reports as directed above
· Support completion of the compulsory school-based tasks as scheduled on the calendar above
· Check in on YSJ academic assignment work
Pebblepad documentation check list:
· Weekly lesson appraisal to complete and upload
· Weekly progression meeting part 2 to complete
· Review evidence towards targets to the weekly progression meeting weekly
· Interim and final reports completed by mentor by deadline
· Review school experience formative assessment continuum used formatively to set targets and highlighted when SE expectations have been met



[bookmark: _Toc172032085]Lesson Observations and Appraisals

A key part of being a mentor is making observations of student teachers, known as appraisals (see Appendix for the Appraisal Record).  These form part of the evidence of the student teacher’s progress and by the end of their programme, the evidence for meeting the Teachers’ Standards.  Appraisals are ideally carried out by the General Mentor as the trained mentor but there may be circumstances where experienced host teachers have to complete some on your behalf. This should be kept to a minimum if possible.  Host teachers are encouraged to make observations of student teachers in addition to the weekly formal appraisals required during a school experience. The School Experience Formative Assessment Continuum should be used to help identify strengths and areas for improvement.  
All placements are recorded on a pass/fail basis. The Teachers’ Standards provide an end-point assessment for QTS and will only be used during an SE3 placement.
All appraisals need to be recorded on PebblePad.  The appraisal forms need to added by the student teacher to their workbook on PebblePad for each placement and therefore need to be completed electronically. You might prefer to write your observations during the lesson on a hard copy and then complete the online form later or the student teacher can take a photograph of the form and upload as an asset. Both you and the student will need to complete this form but only one of you can write it at one time. This requires you to save what you’ve written regularly before you log out.
The checklist below gives you information about how to conduct an appraisal within a classroom or learning environment for the General Mentor.
Before an appraisal the student teacher should share with the General Mentor:
· the target(s) from their previous appraisal or weekly progression meeting that will be the focus of this appraisal. The student teacher should have completed this part of the appraisal form before the lesson starts.
· A copy of their session plan (usually a hard copy)
· Any relevant resources to be used during the lesson
· A copy of any written assessment records they are carrying out with the pupils
Before an appraisal you should:
· Read and discuss the session plan with the student teacher, making sure that they have sufficient time to amend this if needed; note the relevant contextual information and the target(s) for this appraisal, ensuring that these are recorded on the appraisal form. 
· Arrange a time when you can have a brief discussion (about 20 min) with the student teacher after the lesson

During the appraisal:
· Have the SE Formative Assessment Continuum to hand in case you need to refer to this
· Write key observations you notice during the lesson, such as what the pupils are doing, what the student teacher is doing and saying, and any questions you might ask the student teacher to respond to in the feedback after the lesson
· Focus on the targets set for this observation and ensure you have notes that reflect evidence of the student’s progress towards these

After the appraisal, give yourself and the student teacher some respite and time to reflect then:
· Find an appropriate place to discuss the lesson (a brief 10-20 minutes may be possible with a more in-depth reflection during the weekly progression meeting)
· Remember discussion is a two-way process – feedback should be dialogic and, as the student teacher gains more experience, they should lead with ideas and strategies to remedy any areas for improvement
· Use the areas in Part 2 of the appraisal form to focus your discussion
· Agree if target(s) have been met
· Ask the student teacher to complete Part 2 Evaluation and Reflection, either during your discussion, or later and before the weekly progression meeting; you might decide on particular areas as a focus, and the evaluation and reflection can mirror that
· Agree the strengths of the student teacher 
· Discuss areas for the student teacher’s development and agree future targets (no more than 2)
· Ensure the appraisal record is fully completed and saved on PebblePad. 

[bookmark: _Toc172032086]Weekly Progression Meeting

It is expected that General Mentor will meet with the student teacher on a weekly basis to formally discuss their progress, check they are on track, identify any additional support that might be needed, update documentation and review the evidence they have to show they are making expected progress in relation to the specific SE placement.  
The whole school experience and contribution a student teacher makes to the school should be used as evidence of making expected progress and completing a successful school experience.
The weekly progression meeting should include the following:
· Review and feedback of the appraisal conducted that week to offer further reflection and thoughts as needed

· Discussion of current targets, led by the student teacher using the SE Formative Assessment Continuum, to clarify if the student teacher has made progress or addressed these

· Identification of positive strengths, either ongoing or developing; reflection and evaluation on lessons

· Evidence could be provided by the student teacher and include examples of pupils work, marking and feedback, host teacher lesson observations and assessments.  

· A discussion about the student teacher’s progress towards completion of the school-based tasks and subject specific tasks and how university sessions as well as school experience are impacting on emerging and developing practice. 

	
	
	



	
	
	



	
	
	



· Targets agreed and set for the following week, including strategies to support these.
[bookmark: _Toc172032087]School Experience Assessment Continuum 
 
[bookmark: _Toc172032088]Progress of Student Teachers
The SE Formative Assessment Continuum was developed with Partnership colleagues over time to reimagine summative ITE grading as a constructive feedback dialogue between the student teacher and their mentor. As such, it seeks to enhance self-regulatory practice for emergent teachers.  The Continuum seeks to offer staged expectations specifically linked to the curriculum.  It is viewed as a developmental tool to promote ownership and independence in developing as a reflective classroom practitioner. The Teachers’ Standards provide an end-point assessment for qualified teacher status (QTS) and are not used to assess against before this.  
Given its developmental and self-regulatory principles, target setting is a key part of how the Continuum should be used.  Student teachers are encouraged to self-assess against the staged expectations and discuss these judgements with their mentor with a view to co-construct suitable targets.  The Continuum is separated into core content foci and also sub-themes allowing particular areas of development to be identified.  
Effective target setting is an important aspect of any student teacher development as they mark progressive steps in the journey towards qualified teacher. Effective targets should be ’produced collaboratively between mentors and trainees; relate to programme content to be mastered and specific expertise to be developed; and are adapted flexibly in response to trainees’ progress and needs, ensuring that agreed actions are implemented by all parties’ (Ofsted, 2020, p.42).  
Targets should: 
· include a clear and ‘SMART’ statement of what the student teacher needs to focus on to make progress.  These should be linked to the areas of the curriculum outlined in the Continuum; 
· be supported by specific actions the student teacher should undertake which will improve the likelihood of the targets being met.  These could include observation; specific resources; specific research or actions taken as part of CDP time during placement.
Targets should also be SMART (i.e. specific, measurable, achievable, relevant, time related)
· Specific - be clear about what you want the student teacher to achieve;
· Measurable - it should be clear how the target will be measured and how the student teacher /mentor will know it has been met.  For example, during an observed lesson or within student teacher reflections;
· Achievable - The target should be achievable in the time/resources and support available;
· Realistic – Are the number and complexity of the targets appropriate given the stage of development of the student teacher, the teaching time available and the staged expectations of the placement detailed in the assessment continuum. Is there an appropriate level of challenge?
· Time Related – Be clear about how long is expected for the target to be met and how and when it will be reviewed.  What would you expect the impact of the target to be during this time and how would you expect a student teacher to prepare for the next time the targets are discussed? Generally, the timeliness for student teachers on placement will be over the following week.

All student teachers are expected to make progress with reference to the bold descriptors in the SE Formative Assessment Continuum.  Targets will be agreed and set within the following five areas:
· Behaviour and high expectations
· Pedagogy
· Curriculum
· Assessment
· Professional behaviours
The SE Formative Assessment Continuum will be used by the student teacher to identify key areas or priorities each week within that particular school placement. Formative and ongoing discussions related specifically to the context of the student teacher’s placements, their strengths and areas for development will be the main focus for each weekly meeting. If the student teacher has made progress on these, then they are deemed to be making progress during the placement.  The quality of the professional discussion with the student teacher will therefore be important.

Using the School Experience Assessment Continuum 

	How student teachers should use this 
	How General Mentors should use this 

	This is your living document so please refer to it and self-assess on an ongoing basis
	This document is intended to be owned by the student teacher and it is their responsibility to keep it updated

	Focus on a particular area(s) each week as outlined or suggested by the SE Director’s/Programme lead’s communications as well as areas identified by you and your General Mentor
	Support the student teacher in identifying a suitable area of development for discussion

	Focus on the core criteria and identify the aspects you have met and those that you feel can be developed further
	The level of support is likely to change across the continua. SE1 might be characterised as co-construction, SE2 by support and SE3 by independence.

	In consultation with your General Mentor or host teacher, co-construct actionable targets and identify actions to further improve your current stage.
	In consultation, and according to the point within the continuum, decide actionable targets and identify actions to further improve the current stage.

	Self-review movement against targets through lesson evaluations and reflection before your next mentor meeting. Identify what you think are your next steps.
	Ensure that the student teacher’s self-review movement against targets through lesson evaluations and reflections are realistic.

	Bring evidence to discuss these during your next mentor meeting or discussion with host teacher. Discuss strategies to be able to meet your SMART targets
	Through dialogue, agree the next steps that have been identified and ensure that these are SMART targets. Use the mentor support booklet ‘Giving feedback & setting targets using the Assessment Continuum’ to support your target setting.


The School Experience Formative Assessment Continuum can be found within the assessment handbook and within the General Mentor handbook. 

[bookmark: _Toc172032089]Interim Report

Halfway through the placement, a brief Interim Report should be completed by the General Mentor to give a summative overview of the progress of the student teacher so far and identify if there needs to be intervention or additional support.  The Interim Report is recorded on PebblePad and the date for submission of the interim report is located above.  The following aspects need to be discussed with the student teacher in the weekly progression meeting:

· brief comments on student teacher progress so far
· initial targets in relation to the 5 areas:
· Behaviour and high expectations
· Pedagogy
· Curriculum
· Assessment
· Professional behaviours


[bookmark: _Toc172032090]Final Report

In the final week of the placement, the final report should be completed on Pebblepad by the General Mentor. The report should detail areas of strengths and areas for development in relation to the 5 areas as above. Any other comments in relation to the following will also be logged -

· Any significant causes for concern that will require additional support as the student teacher moves to the next stage of training. If so, outline specific concerns and suggest a maximum of 3 SMART targets
· Recommendation: Pass/Fail
· Number of days absence due to sickness or authorised absence

[bookmark: _Toc172032091]Final SE3 Placements: Progress Review Meeting
The Progress Review meeting is conducted approx. after the mid-way point of a final school experience (SE3). It takes about one hour and is with the student teacher alongside the Lead Mentor and General Mentor. The purpose of the meeting is to:  

· review the progress of the student teacher at this stage of their final placement 
· identify the student teacher’s strengths and evidence towards meeting the Teachers’ Standards 
· identify any gaps or areas for development in meeting the Teachers’ Standards 
· suggest evidence which will support meeting the Teachers’ Standards 
· set clear targets for the remainder of the placement so that the student teacher can make the expected progress to successfully complete the placement 
· model a professional dialogue to support the mentor in their role 
· enable the student teacher to take responsibility for their own development through professional dialogue (and thus support them in future performance management meetings as an ECT) 






[bookmark: _Toc172032092]Summary Information

Essential Features
The SE1 placement marks the beginning of our student teachers’ transition into teaching. Time is spend developing knowledge, understanding and the necessary skills and values needed to become professional classroom practitioners. 
Teaching Responsibility
Teaching expectations and responsibilities are outlined in the weekly overview. However, mentors and class teachers should take time to scaffold the student teachers’ development and support understand through co-constructing planning and using the School Experience Formative continuum to guide progress.   
Appraisals
Regular formative feedback will ensure that our student teachers make progress. To facilitate this, weekly appraisals should be arranged throughout the placement.  Weekly student teacher and mentor progression meetings will give all stakeholders the opportunity to focus discussion on student teacher progression and weekly target setting will focus attention on the areas of greatest need.  Please ensure that the School Experience Formative Assessment Continuum is used to set appropriate targets
Professional Development Time (not PPA time)
The following is a list of suggestions but not definitive:
· Focussed observation of skilled teachers and other professionals which will help to address targets from appraisals, or observe curriculum areas not taught in this placement, or become more familiar with other Key Stages
· Team teaching alongside an experienced teacher
· Meetings and discussions with key staff in school, such as the SENCO, Safeguarding Lead, Assessment Leader, Key Stage or Phase Leader, Pastoral lead, Head of year etc
· Undertake specific school-based tasks
PPA Time
The student teacher should have access to, and the same opportunities for, planning, preparation and assessment in line with expectations for all qualified teachers. Where possible, it would be helpful for student teachers to have the same PPA time as the General Mentor or host teachers as this will support the co-construction of planning. This will facilitate support for the student teacher and help them understand the needs of the pupils in the class. 
Other Expectations
Student teachers should follow the expectations set out by the school including an agreed and appropriate time to arrive at school before the school day begins and an appropriate finishing time to allow engagement in meetings, plan and prepare for the following day and ensure they are fully prepared.
 
Student teachers are not allowed to cover for any member of staff at short notice.

[bookmark: _Toc172032093]Planning and Assessment Requirements
Partnership schools are asked to provide student teachers with guidance on curriculum, areas of learning, topics or themes that they will be teaching in this school experience as soon as possible.  Student teachers must use the YSJ lesson plan proforma until towards the end of SE3. All student teachers are expected to provide more planning than is required of a qualified teacher so they can rehearse lessons in advance of teaching. However, support should be offered to discuss teaching strategies in advance and co-construct planning in weekly discussion time. 

Checking Planning

Any student teacher whose planning or preparation is unsatisfactory will not be allowed to deliver the lesson. Please keep your Lead Mentor informed if this happens.



Assessment Requirements
Student teacher requirements
Assessment of pupil’s progress is an essential and integral part of teaching and learning. Student teachers must begin understanding assessment through collecting information on the prior learning of pupils. This information will then inform their planning and subsequent teaching activities.
During this school experience, student teachers should:
· Become familiar with the formative and summative assessment strategies within the school in line with the assessment policy
· Gain a detailed understanding of the pupil’s prior understanding and use this to inform future planning
· Use class/group formative assessment trackers to record progress
· Become familiar with ways of recording assessment information
· Use assessment information formatively as part of teaching and informing lesson plans
· Consider the use of self and peer assessment strategies
· Contribute to the teacher’s or school assessment records of the pupils
· Be introduced to whole school tracking and target-setting systems, with explanation and advice from experienced teachers and Assessment Leaders

General Mentor requirements 
It is the mentor’s role to ensure student teachers are given opportunities to make progress. This requires both clear formative feedback and weekly targets setting. The School Experience Formative Assessment Continuum is used to highlight staged expectations throughout the PGCE and should be used to support feedback and target setting.  

	
	
	



	
	
	



	
	
	




[bookmark: _Toc172032094]School-based Tasks
These school-based tasks reinforce taught/academic sessions and support your progression towards QTS as well as providing opportunities to link theory to practice.  They are aligned to both the curriculum offer at YSJ (including the ITTECF) and the formative assessment continuum which you will use to inform your own development alongside your mentor. The following pages outline 5 core school-based tasks that must be undertaken during SE1,2 and 3. These tasks should be reflected on in the weekly mentor meeting (recorded on Pebblepad).  

Behaviour and High Expectations
	
	Secondary Physical Education

	
SE1
	
Observe and record how expert colleagues:		
· Create a safe and stimulating learning environment;
· Model, set and maintain high expectations;
· Promote positive behaviour and learning.
Discuss your observations, and questions you have identified, with your mentor with a view to application to your own practice.
Practise using these strategies in your next lesson and identify elements that were successful or unsuccessful.
Reflect on your learning in this area in your reflective space on Pebblepad (make sure you date stamp this).  Consider targets for future development.

	
SE2
	
Observe/reflect and record how you and expert colleagues:		
· Consistently use strategies to promote positive behaviour;
· Respond to inappropriate behaviour;
· Make use of the learning space, resources, transition strategies and school policy to support behaviour.
Discuss your reflections, observations and questions you have identified, with your mentor with a view to application to your own practice.
Practise using these strategies consistently in your next lesson and identify elements that were successful or unsuccessful.
Reflect on your learning in this area in your reflective space on Pebblepad (make sure you date stamp this).  Consider targets for future development.

	
SE3
	
Observe/reflect and record how you and expert colleagues:		
· Use positive behaviour management consistently and effectively to motivate pupils and encourage pupils to self-regulate their learning and behaviour;
· Balance teacher/pupil talk and focus on learning rather than behaviour-talk. 
Discuss your reflections, observations and questions you have identified, with your mentor with a view to application to your own practice.
Practise using these strategies consistently  in your next lesson and identify elements that were successful or unsuccessful.
Reflect on your learning in this area in your reflective space on Pebblepad (make sure you date stamp this).  Consider targets for future development.



Pedagogy
	
	Secondary Physical Education

	SE1
	Observe and record how expert colleagues:

· Break down learning into smaller, incremental steps;
· Encourage pupils to reflect on their own learning;
· Structure lessons to support learning;
· Make use of resources and strategies to bring about a change in long term memory/ learning. 
Discuss your observations, and questions you have identified, with your mentor with a view to application to your own practice.
Practise using these strategies in your next lesson and identify elements that were successful or unsuccessful.
Reflect on your learning in this area in your reflective space on Pebblepad (make sure you date stamp this).  Consider targets for future development.

	SE2
	Observe/reflect and record how you and expert colleagues:
· Plan for pupils’ learning to be focused on key aspects/concepts/ideas/perspectives in the subject and consider how these could be modelled using subject specific pedagogies;
· Use open questions / talk to address misconceptions and break down learning;
· Use different groupings flexibly in order to consider pupil attainment, behaviour and motivation;
· Plan for additional learning needs and adapt teaching to support progress.
Discuss your observations, and questions you have identified, with your mentor with a view to application to your own practice.
Practise using these strategies in your next lesson and identify elements that were successful or unsuccessful.
Reflect on your learning in this area in your reflective space on Pebblepad (make sure you date stamp this).  Consider targets for future development.

	SE3
	Observe/reflect and record how you and expert colleagues:
· Make use of meta-cognitive strategies to promote pupil reflection and learning;
· Apply the findings from research /CPD to practice, including subject specific pedagogies;
· Use strategies to maximise learning in the long-term e.g. reviewing /retrieving material, modelling, scaffolded activities.
Discuss your observations, and questions you have identified, with your mentor with a view to application to your own practice.
Practise using these strategies in your next lesson and identify elements that were successful or unsuccessful.
Reflect on your learning in this area in your reflective space on Pebblepad (make sure you date stamp this).  Consider targets for future development.





Curriculum
	
	Secondary Physical Education

	SE1
	Observe and record how expert colleagues:	
· Use subject knowledge to inform their teaching;
· Develop any cross curricular links; 
· Support development of literacy and mathematical skills through teaching of subject.
Discuss your observations, and questions you have identified, with your mentor with a view to application to your own practice.
Practise using these strategies in your next lesson and identify elements that were successful or unsuccessful.
Reflect on your learning in this area in your reflective space on Pebblepad (make sure you date stamp this).  Consider targets for future development.

	SE2
	Observe/reflect and record how you and expert colleagues:
· Sequence learning of subject content within and across lessons to support learning and progress;
· Mitigate and remedy misconceptions in the subject;
· Use strategies to support cross curricular links and develop literacy and mathematical skills;
· Engage with and apply CPD opportunities, including via engagement with subject associations.
Discuss your observations, and questions you have identified, with your mentor with a view to application to your own practice.
Practise using these strategies in your next lesson and identify elements that were successful or unsuccessful.
Reflect on your learning in this area in your reflective space on Pebblepad (make sure you date stamp this).  Consider targets for future development.

	SE3
	Observe/reflect and record how you and expert colleagues:
· Promote and develop depth of subject knowledge and pupil understanding of the connections between topics;
· Integrate subject specific pedagogy into practice; 
· Use strategies to support pupils critically engaging with learning activities, including development of oracy.

Discuss your observations, and questions you have identified, with your mentor with a view to application to your own practice.
Practise using these strategies in your next lesson and identify elements that were successful or unsuccessful.
Reflect on your learning in this area in your reflective space on Pebblepad (make sure you date stamp this).  Consider targets for future development.




Assessment
	
	Secondary Physical Education

	SE1
	Observe and record how expert colleagues use hinge questioning* and activities to:
· deepen understanding;
· identify and address misconceptions;
· assess progress.
Discuss your observations, and questions you have identified, with your mentor with a view to application to your own practice.
Practise using these strategies in your next lesson and identify elements that were successful or unsuccessful.
Reflect on your learning in this area in your reflective space on Pebblepad (make sure you date stamp this).  Consider targets for future development.
*Hinge questions are a check for understanding at a ‘hinge-point’ in a lesson, i.e. the point where you move from one key idea/activity/point on to another and understanding the content is needed for the next chunk of learning. (https://improvingteaching.co.uk/2013/08/17/do-they-understand-this-well-enough-to-move-on-introducing-hinge-questions/) See also https://www.youtube.com/watch?v=Mh5SZZt207k   

	SE2
	Observe/reflect and record how you and expert colleagues:
· Use assessment information to inform future plans;
· Provide constructive and timely feedback which supports progress;
· Keep accurate records to monitor progress.
Discuss your observations, and questions you have identified, with your mentor with a view to application to your own practice.
Practise using these strategies in your next lesson and identify elements that were successful or unsuccessful.
Reflect on your learning in this area in your reflective space on Pebblepad (make sure you date stamp this).  Consider targets for future development.

	SE3
	Observe/reflect and record how you and expert colleagues:
· Manage expectations for statutory assessment for KS4 (and KS5 if appropriate);
· Use school data to monitor and track pupil attainment in your classes;
· Monitor the progress of groups and classes using diagnostic prompts;
· Engage pupils in the co-construction of success criteria and use these to promote self-evaluation. 
Discuss your observations, and questions you have identified, with your mentor with a view to application to your own practice.
Practise using these strategies in your next lesson and identify elements that were successful or unsuccessful.
Reflect on your learning in this area in your reflective space on Pebblepad (make sure you date stamp this).  Consider targets for future development.




Professional Behaviours 
	
	Secondary Physical Education

	SE1
	Observe and record how expert colleagues:
· apply the school’s safeguarding policy (make sure you read the policy too);
· manage work life balance through the use of effective time management strategies;
· maintain positive professional relationships with all colleagues.
Discuss your observations, and questions you have identified, with your mentor with a view to application to your own practice.
Practise using these strategies in your next lesson and identify elements that were successful or unsuccessful.
Reflect on your learning in this area in your reflective space on Pebblepad (make sure you date stamp this).  Consider targets for future development.

	SE2
	Observe/reflect and record how you and expert colleagues:
· Build and maintain positive relationships with parents;
· Work collaboratively with teaching assistants and other colleagues to promote pupil progress;
· Apply the school’s safeguarding policy (make sure you read the policy too);
· Manage time efficiently and effectively to meet deadlines and manage workload.
Discuss your observations, and questions you have identified, with your mentor with a view to application to your own practice.
Practise using these strategies in your next lesson and identify elements that were successful or unsuccessful.
Reflect on your learning in this area in your reflective space on Pebblepad (make sure you date stamp this).  Consider targets for future development.

	SE3
	Observe/reflect and record how you and expert colleagues:
· Communicate formally and informally with parents;
· Contribute to the wider life of the school;
· Apply the school’s safeguarding policy (make sure you read the policy too).
Discuss your observations, and questions you have identified, with your mentor with a view to application to your own practice.
Practise using these strategies in your next lesson and identify elements that were successful or unsuccessful.
Reflect on your learning in this area in your reflective space on Pebblepad (make sure you date stamp this).  Consider targets for future development.


[bookmark: _Toc172032095]Preparation for academic assessment
Student teachers have 2 academic assignments to complete, 1 x 5000 written submission and 1 x 30min presentation. The 5000 word essay is due to be submitted following SE1. This essay is a critical evaluation of teaching and learning research and theory and how this informs subject specific pedagogy. To support this essay, student teachers are asked to gather evidence of observed practice and evidence from their own teaching to illustrates the synthesis between theory and practice. This evidence should be collected during SE1 and included as appendices to the essay. The presentation assignment allows the student teacher to select and research 1 area of policy and interrogate fully the implementation and impact of the chosen policy. This assignment is submitted after the Easter break. 
Please see the Assessment Handbook for detailed information
	
	
	



	
	
	



	
	
	




[bookmark: _Toc172032096]First Meetings Checklists SE1 SE2 SE3 
The significance of the first meeting between mentor and student teacher has been highlighted as key in recent research. Therefore, we have created a checklist of discussion points that we would like to encourage you to use in your first meeting and subsequent meetings to ensure that there is a consistency across the partnership, a clarity of expectation for student teachers and a useful, established openness to the process for all.  They are specific to placements:
SE1 
	Discussion Points – Initial Meeting 

	Background/Personal

	What motivated you to do a PGCE? What are expecting to gain from the process?

	What can you tell me about yourself outside of teaching? What would you like me to know about you? 

	How would you describe your favoured ways of working?

	What would you describe as your strengths and weaknesses; how might they help or hinder you on placement? 

	How do you currently manage your time? 

	

	Meetings/Mentor process 

	What is your preference to the way we structure our mentor meetings?

	What is your preference for the way the mentoring works (e.g. an opportunity to speak for 5-10 minutes every day or just the weekly mentor meeting)? Use this as an opportunity to establish boundaries for communication – when, how, how quick, etc. 

	What do you need from me? Use this as an opportunity to set expectations about what your role is as a mentor. 

	What would you like to know about the school? 

	What would you like to know about the curriculum, SOL/SOW that we have in the department?  

	Do you know who your Professional Mentor is in school and how to contact them?

	

	Professional Expectations 

	What do you understand about professionalism in schools? Please broker an opportunity here also to discuss all those written and unwritten/unspoken rules of the placement school that the student teacher needs to be aware of.  For example:
1) Lesson plan checks and submission 
2) Communication (including email etiquette) 
3) Etiquette for observations 
4) Expectations for arrival/leaving school 
5) Expectations of attendance at meetings/Parents Evenings/Open Days 
6) Expectations for dress 
7) Taking the initiative
8) Working with host teachers 

	Discussion Points – First Weekly Mentor Meeting (alongside any others previously not actions and any appropriate for you and the student teacher) 

	What is your understanding of your role in using the School Experience Formative Assessment Continuum? Please use opportunity to reinforce purpose of continuum and its role in mentor meetings, lesson appraisals and professional development. 

	What steps are you taking to bridge gaps in your subject knowledge? 

	Do you know where to find and how to complete the school-based tasks and subject based tasks?

	What are your biggest concerns about taking over classes from your host teachers? 

	What understanding do you have of our school behaviour policy? 




SE2 
	Discussion Points – Initial Meeting 
	Date actioned

	Background/Personal
	

	What motivated you to do a PGCE? What are expecting to gain from the process?
	

	What can you tell me about yourself outside of teaching? 
	

	How would you describe your favoured ways of working?
	

	What would you describe as your strengths and weaknesses; how might they help or hinder you on placement?
	

	How do you currently manage your time? 
	

	
	

	Meetings/Mentor process 
	

	What is your preference to the way we structure our mentor meetings?
	

	What is your preference for the way the mentoring works (e.g. an opportunity to speak for 5-10 minutes every day or just the weekly mentor meeting)? Use this as an opportunity to establish boundaries for communication – when, how, how quick, etc. 
	

	What do you need from me? Use this as an opportunity to set expectations about what your role is as a mentor. 
	

	What would you like to know about the school? 
	

	What would you like to know about the curriculum, SOL/SOW that we have in the department?  
	

	Do you know who your Professional Mentor is in school and how to contact them?
	

	
	

	Professional Expectations 
	

	What do you understand about professionalism in schools? Please broker an opportunity here also to discuss all those written and unwritten/unspoken rules of the placement school that the student teacher needs to be aware of.  For example:
1) Lesson plan checks and submission 
2) Communication (including email etiquette) 
3) Expectations for arrival/leaving school 
4) Expectations of attendance at meetings/Parents Evenings/Open Days 
5) Expectations for dress 
6) Taking the initiative
7) Working with host teachers 
	

	Discussion Points – First Weekly Mentor Meeting (alongside any others previously not actions and any appropriate for you and the student teacher) 
	

	What is your understanding of your role in using the School Experience Formative Assessment Continuum ? Please use opportunity to reinforce purpose of continuum and its role in mentor meetings, lesson appraisals and professional development. 
	

	What steps are you taking to bridge gaps in your subject knowledge? 
	

	Do you know where to find and how to complete the school-based tasks and subject based tasks?
	

	What are your biggest concerns about taking over classes from your host teachers? 
	

	What understanding do you have of our school behaviour policy? 
	

	
	

	SE2 specific 
	

	How were you mentored on previous placement? What went well? From your perspective, what could have been better? 
	

	What kind of pedagogical approaches and techniques have you had the opportunity to experiment with in your first placement? Is there a pedagogical approach you would like to develop?  
	

	If you have no idea for a lesson but were expecting to send something through to a host teacher, what would you do?   
	

	What are your areas for development? 
	




SE3 – if returning to SE1 placement school 
	Discussion Points 
	Date actioned

	How are you feeling? 
	

	How were you mentored on SE2? What went well? Is there anything there you would like to continue here if possible? 
	

	What kind of pedagogical approaches and techniques have you had the opportunity to experiment with in your second placement? Is there a pedagogical approach you would like to develop?  
	

	What areas remain for development? 
	

	How are you coping with the increase in expectation, autonomy and workload? 
	









	
	
	



	
	
	



	
	
	




[bookmark: _Toc172032097]Frequently Asked Questions

Absence
Q   	Can a student teacher have a day off for interview, own or partner’s graduation, holiday, etc?
A	Schools should only give a student teacher a day off for circumstances when an employed    member of staff would normally be given leave, for example, hospital appointment or interview.  If the request seems unreasonable then York St John University advice must be sought and on some extraordinary occasions, a leave of absence can be granted. Student teachers should complete a Leave of Absence form through the University website. 
Non-teaching time
Q	Do the student teachers have 20% PPA time?
A	Student teachers should have 10% PPA time during the placement as well as additional non-teaching time for professional development activities, which does not include planning, preparation and assessment.  Please refer to the detailed expectations above.
Solo teaching
Q	Can the student teacher be left unsupervised in the classroom?
A	Yes, towards the end of SE3 once the class teacher/mentor/headteacher are satisfied that they are competent to do this. It is important, where possible, that student teachers have the opportunity to be on their own with the class at times but it is vital that the school is happy with the student teacher’s level of competence before this happens.
Planning and Teaching
Q 	Can student teachers use the teacher’s medium-term plans or schemes of work?
A	They can use these as a starting point but should develop their own ideas and use the most appropriate pro forma to record this information. Where schemes of work are used by the school and form part of the school’s curriculum, student teachers should use and be given access to scheme resources. 
Q	Do student teachers teach all year groups?
A	Teachers and student teachers should negotiate teaching responsibility as appropriate but should experience as wide a range as possible.  They will then focus on any limited opportunities in their final SE.
Q	How much responsibility should the student teacher have?
A	Initially, student teachers will experience teaching groups, then a series of lessons or learning activities to understand how to plan for progression. Student teachers will need to build up their stamina and follow the outline of progression as detailed earlier.
Monitoring and Assessment
Q	What are the requirements for student teachers?
A	Student teachers must consider the planning, learning, teaching and assessing cycle and put this into practice. They should use a range of strategies to build a picture of progression of learning and also contribute to the school policy for assessment. They are not expected to enter data into whole school systems but should pass information to the class teacher about the progress pupils have made.  It is likely that student teachers will need guidance and support from experienced teachers in this area.


	
	
	



	
	
	



	
	
	




	
	
	



	
	
	



	
	
	



[bookmark: _Toc172032098]Appendix pages to follow
[bookmark: _Toc172032099]Appendix 1 - Checklist
[image: ][image: ] 
To be completed by the student at the start of each placement 
	Placement setting: 
	 

	Student teacher name: 
	 

	Headteacher/ setting mentor:  
	 

	Date: 
	 

	Placement Safety Induction - school actions 
	Provided 

	Carry out any induction training associated with the placement.    
	£ Yes 

	Discuss any Covid/sickness rules in place. 
	£ Yes 

	Procedures regarding workplace layout have been fully explained. 
	£ Yes 

	Aware of Fire evacuation, First aid arrangements, and assembly points. 
	£ Yes 

	Explain how to report incidents or accidents. 
	£ Yes 

	Local risk assessment and procedures has been shared and understood. 
	£ Yes 

	Inform student placement of: 
· Welfare – Toilets, water dispenser, etc  
· Catering – Hot water, microwave, fridge, dining room etc.  
· Housekeeping arrangements – Where to hang coat, put bag, etc.  
	£ Yes 

	Lone working procedures (if applicable) 
	£ Yes 

	How to report concerns at the placement 
	£ Yes 

	Explain how changes to working arrangements will be communicated 
	£ Yes 

	Know who the school’s Designated Safeguarding Lead (DSL) is 
	£ Yes 
 

	Health and Safety Requirement (tick when completed) 
	Completed 

	
	Complete walk round of workplace to include fire assembly and first aid point and any other relevant safety items/locations.   
	£ Yes 

	Specific Induction (tick when completed) 
	Completed 
	

	Anything unique to the Placement Setting which may include the use of PPE.  
	£ Yes 
	£ NA 
	

	Student teacher actions 
	

	If applicable, inform the setting of any disabilities, conditions, allergies or medication (that would need to be taken within the setting) 
	£ Yes 
	£ NA 
	

	Signatures 
	

	Student teacher – I have understood the Safety Induction  
	Signature: 
Date: 
	

	Headteacher/ internal mentor- I certify the above-mentioned student has completed the Safety Induction 
	Signature: 
Date: 
Name: 
Position: 
	






1 x copy to be uploaded to Moodle/ PebblePad, 1 x copy retained by the setting 
 















[bookmark: _Toc172032100]Appendix 2 – Progress review form
For Lead Mentor: please use the exemplar questions below as a guide. 

	Name of student: 
	Name of mentor: 

	Name of school: 
	Name of link tutor: 

	Date of meeting: 

	Review of placement to date: 
 

	Key strengths: (up to 3)  
1. 

2. 
 
3. 

	Areas for development: (up to 3) 
1. 
 
2. 
 
3. 


	Possible evidence for areas of development 
 

	Agreed targets: (up to 3) 
1. 
 
2. 
 
3. 



	Final comments/recommendations: 





 


A copy of this form should be given to the student teacher and a local copy kept by the link tutor.


	Progress Review Meeting: Exemplar Questions to Support Professional Dialogue 
 

	The rationale for the Progress Review Meeting is to review the student teacher’s progress after the mid-point of SE3 and set clear targets to work on for the remaining time so they are meeting the SE3 expectations of the Continuum (and thus the Teacher’s Standards) by the end of the placement.  Although assessment (TS6) is still a national priority for ECTs, the meeting should focus on those areas where the student teacher needs additional support and guidance. 
Although the student teacher should lead the meeting, the link tutor should begin by inviting the student teacher to share their learning, e.g. by asking one of the open questions below. The link tutor should follow this up with questions that probe or deepen the student teacher’s understanding, e.g., by using the second set of questions below.  

	 
Exemplar Questions/Prompts to open Student-Led Discussion 
 

	Where would you like to begin?  

	Can you tell me about what you’ve learned over the course of the programme in relation to <Continuum Area>?  

	What has been your biggest learning curve in relation to <Continuum Area>?  

	What strengths or capabilities did you bring to your ITE programme and how have they helped you in relation to <Continuum Area>?  

	How does your evidence demonstrate your learning in relation to <Continuum Area>? 

	If you were advising a student teacher who intended to join your ITE programme next year, what advice would you give them in relation to <Continuum Area>? 

	What are your next steps in relation to <Continuum Area>? 

	 

	 
Exemplar follow-up questions to probe or deepen understanding 
 

	Behaviour & Expectations (TS1, TS7) 

	How do you decide on the pitch of an activity or lesson? How do you ensure challenge for all starting points in the class? 

	What strategies have you found useful in developing and maintaining a purposeful and safe learning environment? 

	 

	Pedagogy (TS2, TS4, TS5) 

	How have you used modelling/retrieval/ questioning/ scaffolding/metacognitive strategies to support progress and how do you know if it/they has been effective?

	How do you encourage pupils to reflect on their own progress and own their learning (self-regulated learners)? 

	In what different ways do you plan for pupil progress? How do you share success criteria?

	In what ways has your planning develop over time? 

	Give an example of how reflecting on your planning resulted in changing your approach or strategy 

	Give an example of how you modified a lesson for a pupil with SEND. 

	 

	Curriculum (TS3) 

	How has your subject knowledge developed over the programme? 

	How has your pedagogical subject knowledge developed over the programme? 

	How do you use/link to previous learning to build subject knowledge?

	 

	Assessment (TS6) 

	Through your use of assessment data, what impact have you had on pupil progress? 

	How have you used formative assessment approaches in lessons / the learning environment (EYFS)? 

	How have you used questioning to check for understanding?

	 

	Professional Expectations (TS8 & Part 2) 

	Can you tell me what you have learnt from observations of experienced teachers that you then carried forward into your own practice? 

	When have you demonstrated a regard for the need to safeguard pupils’ well-being? 

	How have you maintained proper and professional regard for the school’s ethos, policies and practices? 




 




























[bookmark: _Toc172032101]Appendix 3 - Appraisal Record

	Student teacher
	
	School
	

	Observer(s)

	
	Date/Time
	

	Subject/
Topic
	
	Programme/SE
	


	Class/Year group
	
	Grouping
(set/band/mixed)
	

	Focus of observation (general or related to a specific target)

	



Has the student teacher provided you with the relevant lesson plan showing context and learning outcomes? 
☐ Yes   ☐ No

Student teacher’s response to specific weekly target(s) (student teacher to fill in targets before lesson)


Part 1: (completed by mentor/link tutor)

	Time
	Key points within the lesson

	
	











	Strengths in teaching that enabled pupil progress:

	Areas for development for greater impact on pupil progress ():











Part 2. Evaluation and Reflection (to be completed by the student teacher during feedback on the lesson)

	Behaviour and high expectations

	What went well:

	Areas for improvement:


	Pedagogy

	What went well:

	Areas for improvement:


	Curriculum

	What went well:

	Areas for improvement:


	Assessment

	What went well:

	Areas for improvement:


	Professional behaviours

	What went well:
	Areas for improvement:





Targets and Strategies (completed by the mentor/link tutor)
	Strengths in teaching that enabled pupil progress:

	Key areas for development (these should inform target/s below):

	Priority/subject specific target to impact on pupil progress (maximum of 2) 
(Ensure this is reflected in the targets set in the weekly progression meeting)





	Strategies to support the target/s:





Signed:                                                   Mentor/Lead Mentor/Teacher


Signed:                                                   Student teacher



Student teachers should complete the evaluation box on the lesson plan and this should be discussed with mentors as part of the weekly progression meeting.

	
	
	



	
	
	



	
	
	




[bookmark: _Toc172032102]Appendix 4 - Lesson Appraisal Prompt Sheets – exemplar prompts 

	Curriculum & Pedagogy
	

	Is there a clear focus to the lesson? 
	

	Is learning set in context (short, medium or long term)? 
	

	Are coherent links made, e.g to a theme or unit of work; to pupil experiences; to previous lessons; to other curriculum areas?
	

	Does planning use common misconceptions as a starting point for discussion?
	

	Does planning identify the role of the teacher/teaching assistant at all points in the lesson? Is the teacher/teaching assistant deployed well throughout the whole lesson?
	

	Does planning (and teaching) include opportunities to encourage thinking, and opportunities to practise and consolidate skills and knowledge?
	

	Does the student teacher encourage pupils to take risks and learn from mistakes? 
	

	Does the student teacher foster discussion-based, collaborative learning? Do pupils ask their own questions or make up their own ‘examples’ and ‘non-examples’? Does the student teacher allow pupils to formulate their own solutions i.e. allow them the experience of being ‘stuck’ before stepping in to provide support?
	

	Does the student teacher use open-ended questioning techniques and ask pupils to explain “how they know” something to be true/not true, complete/incomplete or accurate/inaccurate?
	

	Is progression in subject content made explicit in planning?
	

	Are pupils encouraged to use appropriate terminology in their talk? 
	

	Are instructions clear? 
	

	Are instructions helpful? 
	

	Can the student teacher identify opportunities to target working memory?
	

	How is the student teacher supporting knowledge transfer?
	

	How confident is the student teacher in giving a practical demonstration?
	

	How effectively is modelling used?
	

	Is the student teacher considering cognitive load in their planning and teaching? 
	

	Is the student teacher showing awareness of learning from cognitive science, e.g. in the use of dual coding or metacognition 
	

	Is there evidence of the student teacher addressing pupils’ cognitive difficulties? 
	

	Are retrieval tasks planned for?
	

	Behaviour and Expectations 

	

	Is behaviour management explicitly planned for? 
	

	Is transition between learning activity planned for? 
	

	How are routines being established? 
	

	Have they ensured pupils are on task in lessons via a variety of activities?
	

	Do they manage behaviour, science safety and climate for learning so that the focus is on the science learning
	

	Are health and safety aspects adhered to and followed by the pupils such as PE and athletics or gymnastics?
	

	Do pupils use appropriately the equipment or apparatus for lessons? Is this modelled to them?
	

	Are all pupils encouraged to speak, participate and contribute? 
	

	Is adequate time given to pupils to formulate a response? 
	

	Are there opportunities for purposeful talk/interaction? 
	

	Are expectations supporting progress for all pupils? 
	

	Does the student teacher consistently use the school behaviour policy? 
	

	Subject Knowledge
	

	Does the student teacher demonstrate secure subject knowledge? 
	

	Does the student teacher make accurate use of subject specific vocabulary/terminology?
	

	Are the student teacher’s expectations of pupils’ knowledge and skills appropriate and challenging?
	

	Does the student teacher inspire a love of the subject?
	

	Do they make use of questioning to encourage pupils’ intellectual curiosity? Do they use deeper questioning to encourage higher-order thinking skills?
	

	Assessment 
	

	What did the student teacher find out about the pupils’ learning at the point of teaching? 
	

	Are lesson objectives honed to the needs of the pupils based on ongoing assessment information? How does this lesson’s learning relate to previous/future learning? 
	

	Are misconceptions identified and used positively to promote deeper understanding?
	

	Do they use a range of formative assessment strategies (such as think-pair-share, thumbs up/down, exit tickets) to provide robust evidence of progression in learning?
	

	Are opportunities are provided for the pupils to act upon the feedback they receive?
	

	Are misconceptions identified and used positively to promote deeper understanding? How have they decided what is evidence of this?
	

	Is work marked/monitored regularly and consistent with school expectations in order to support a pupil’s progress?
	

	Are the needs of all pupils considered? 
	

	How do they check for understanding?
	

	How well is pupils’ prior knowledge understood and activated? 
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	School Experience Director
Programme Lead
	Ruth Matthewson
PGCE Secondary School Direct programme lead
Email – r.matthewson@yorksj.ac.uk

	Lead mentor
	TBC

	Lead Partners
	Campus Tees – Gill Lamb 
Email – info@lambeducation.co.uk

All Saints – Kate Vernon Rees
Email – vernon-rees.k@allsaints.npcat.org.uk

White Rose – Jo Jones
Email – jojones@king-james.n-yorks.sch.uk

Wonder Institute of Learning - Kirsten Russell
Email – KRussell@wlp.education

Hope – Helen Barnard 
Email - h.barnard@yorksj.ac.uk


	Associate Head: ITE
	Keither Parker
k.parker@yorksj.ac.uk
01904 876341

	Head of School Education, Language & Psychology
	Rachel Wicaksono
r.wicaksono@yorksj.ac.uk 
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